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Your child should spend up to 90 minutes over the course of each day on this packet. 
Consider other family-friendly activities during the day such as: 

  
Read standing up.  Make some music by 

searching Groove Pizza
Make paper airplanes 
with your family and 

see which plane 
goes the furthest.  

Create an indoor 
obstacle course  

(get permission fro 
an adult).  

Mindful Minute: Write 
down what a typical 

day was like pre-
quarantine and 

during quarantine. How 
have things changed?  

Design a board 
game and play it with 

your family.  

Turn on your 
favorite song 
and dance.  

 

Make a collage 
of things you enjoy.  

 

*All activities are optional. Parents/Guardians please practice responsibility, safety, and supervision. 

 

For students with an Individualized Education Program (IEP) who need additional support, 
Parents/Guardians can refer to the Specialized Instruction and Supports webpage, 

contact their child’s IEP manager, and/or speak to the special education provider when you are 
contacted by them.  Contact the IEP manager by emailing them directly or by contacting the school. 

The Specialized Instruction and Supports webpage can be accessed by clicking HERE or 
by navigating in a web browser to https://www.usd259.org/Page/17540 
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Week 7 and Week 8 

ELA 



MS ELA Grade 7 Week 7: May 11-15, 2020 

 

Dear Parent(s)/Guardian(s) and Students, 

After this week, there is only one more week to complete in Continuous Learning! This 
week offers the opportunity for you to choose text to read so that you can add important 
information to your Evidence Log or Notes that you will use next week on your final 
writing assignment. We learn new information when we read. Learning something new 
today will always help you in your future! Enjoy learning! 

 

 

 

 

7th Grade Unit 5 Facing Adversity 
Week 7: May 11 – May 15 

Daily Planning Guide/Checklist/Additional Support (pp 533 – IL 26) 
 

For this week, you will have several choices on selections that grab your attention. Read those 
you find interesting. Pick at least two readings. As you read, think back through the main point 
of this unit, Facing Adversity: How do we overcome obstacles? How does the person, object, or 
animal in the text you’ve read overcome obstacles? Your choice of selections are listed below. 
Have fun! 
 
The Girl Who Fell From the Sky pp IL1 – IL5 
Four Skinny Trees pp IL6 – IL7 
Rikki-tikki-tavi pp IL8 – IL21  
Facing the Lion: Growing up Masssai on the African Savanna pp IL22 – IL26 

 
Monday, May 11 
_____ Read (or have read aloud) one of the selections above. 
_____ Make notes while reading or highlight or underline text that tells how obstacles were  
            overcome.   
 
 
Tuesday, May 12 

Week 7: May 11-15 pp. 533 
pp. IL1 – IL5 
OR pp. IL6 – 
IL7; 
pp. IL8 – IL21 
OR IL22 – IL26 

• Use this page to guide your reading of the next story. 
• Choose one to read.  Add to your Evidence Log/Notes. 

 
• Choose one to read. Add to your Evidence Log/Notes. 

Grade 7 Unit 5 Facing Adversity: How do we overcome obstacles? 



_____ Do a QuickWrite over the selection read on Monday which answers the question: How  
            was adversity overcome in the face of large obstacles? 
_____ Complete the Evidence Log (shown on p. 449). 
_____ Summarize your point of view (1 sentence) from the Evidence Log. 
 
  
Wednesday, May 13 
_____ Read (or have read aloud) your second selection from above.  
_____ Make notes while reading or highlight or underline text that tells how obstacles were  
           overcome.   
 
 
Thursday, May 14 
 _____ Do a QuickWrite over the selection read on Wednesday which answers the question:  
            How was adversity overcome in the face of large obstacles? 
_____ Complete the Evidence Log (shown on p. 449). 
_____ Summarize your point of view (1 sentence) from the Evidence Log. 
 
 
Friday, May 15 
_____ Use this time to finish up any of the items from earlier in the week. 
_____ Next week will you get to complete the Performance-Based Assessment. 
_____ Begin thinking about and jot down some notes about what you have learned from this  
            unit about how we overcome obstacles.   
_____ Congratulations - you’ve completed Week 7 and you’re one week more awesome!!! 
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ESSENTIAL QUESTION: How do we overcome obstacles?

Close-Read Guide

Use this page to record your close-read ideas.

Selection Title: 

Close Read the Text

Revisit sections of the text you marked during
your first read. Read these sections closely
and annotate what you notice. Ask yourself 
questions about the text. What can you 
conclude? Write down your ideas.

Analyze the Text

Think about the author’s choices of patterns,
structure, techniques, and ideas included in
the text. Select one, and record your thoughts
about what this choice conveys.

QuickWrite

Pick a paragraph from the text that grabbed your interest. Explain the power of this passage.

 Tool Kit
Close-Read Guide and 
Model Annotation

 STANDARD
Reading Read and comprehend complex literary and informational texts independently and proficiently.

Independent Learning 533



SCAN FOR 
MULTIMEDIA

Personal narrative
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The Girl Who Fell 
From the Sky
Juliane Koepcke

NOTES

BACKGROUND
In this selection, Juliane Koepcke recalls being stranded deep within 
the Amazon rain forest, a South American region that contains the 
most diverse ecosystem in the world. The Amazon contains millions 
of species, many of which are still unrecorded. Much of the area is 
uncharted, and all of it can be very dangerous for the unprepared.

On December 24, 1971, Juliane, 17, and her mother boarded a flight in 
Lima bound for Pucallpa, the city with an airport closest to Panguana, to 
visit her father for Christmas. In her own words:

My days in Lima are wonderful. Despite my jungle 
experience, I am a schoolgirl. I spend my vacations in 

Panguana and my school days with classmates in Lima.
My mother prefers to fly to Pucallpa earlier, but a school dance 

and my high school graduation ceremony are on December 22 and 
23, respectively. I beg my mother to let me attend.

“All right,” she said. “We’ll fly on the 24th.”
The airport is packed when we arrive the morning of Christmas 

Eve. Several flights had been canceled the day before, and 
hundreds of people now crowd the ticket counters. About 11 a.m., 
we gather for boarding. My mother and I sit in the second-to-last 

2

3

4

5

About the Author
Juliane Koepcke (b. 1954) grew up in Lima, Peru, 
before moving, at 14, to the Peruvian rain forest, where 
her parents, Maria and Hans-Wilhelm Koepcke, 
established the Panguana Ecological Research Station. 
After two years of accompanying them on research trips 
into the jungle, Juliane returned to Lima to complete 
high school.

1
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NOTES
row on a three-seat bench. I’m by the window as always; my 
mother sits beside me; a heavyset man sits in the aisle seat. Mother 
doesn’t like flying. She’s an ornithologist1 and says it’s unnatural 
that a bird made of metal takes off into the air.

The first half of the hour-long flight from Lima to Pucallpa is 
uneventful. We’re served a sandwich and a drink for breakfast. 
Ten minutes later, as the flight attendants begin to clean up, we fly 
into a huge thunderstorm.

Suddenly, daylight turns to night and lightning flashes from 
all directions. People gasp as the plane shakes violently. Bags, 
wrapped gifts, and clothing fall from overhead lockers. Sandwich 
trays soar through the air, and half-finished drinks spill onto 
passengers’ heads. People scream and cry.

“Hopefully this goes all right,” my mother says nervously.
I see a blinding white light over the right wing. I don’t know 

whether it’s a flash of lightning or an explosion. I lose all sense of 
time. The airplane begins to nosedive. From my seat in the back, I 
can see down the aisle into the cockpit.

My ears, my head, my whole body are filled with the deep roar 
of the plane. Over everything, I hear my mother say calmly, “Now 
it’s all over.”

We’re falling fast. People’s shouts and the roar of the turbines 
suddenly go silent. My mother is no longer at my side, and I’m no 
longer in the plane. I’m still strapped into my seat on the bench, at 
an altitude of about 10,000 feet. I’m alone. And I’m falling.

My free fall is quiet. I see nothing around me. The seat belt 
squeezes my belly so tight that I can’t breathe. Before I feel fear, I 
lose consciousness.

When I come to, I’m upside down, still falling, the Peruvian 
rain forest spinning slowly toward me. The densely packed 
treetops remind me of broccoli. I see everything as if through a fog 
before I pass out again.

When I regain consciousness, I’ve landed in the middle of the 
jungle. My seat belt is unfastened, so I must have woken up at 
some point. I’ve crawled deeper into the sheltering back of the 
three-seat bench that was fastened to me when I fell from the sky. 
Wet and muddy, I lie there for the rest of the day and night.

I will never forget the image I see when I open my eyes the next 
morning: The crowns of the giant trees above me are suffused 
with golden light, bathing everything in a green glow. I feel 
abandoned, helpless, and utterly alone. My mother’s seat beside 
me is empty.

I can’t stand up. I hear the soft ticking of my watch but can’t read 
the time. I can’t see straight. I realize that my left eye is swollen 

1. ornithologist (awr nuh THOL uh jihst) n. scientist who studies birds.
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NOTES
shut; I can see only through a narrow slit in my right eye. My 
glasses have disappeared, but I finally manage to read the time.

It’s 9 a.m. I feel dizzy again and lie exhausted on the rain forest 
floor. After a while, I manage to rise to my knees, but I feel so 
dizzy that I immediately lie back down. I try again, and eventually 
I’m able to hold myself in that position. I touch my right 
collarbone; it’s clearly broken. I find a deep gash on my left calf, 
which looks as if it has been cut by a rough metal edge. Strangely, 
it’s not bleeding.

I get down on all fours and crawl around, searching for my 
mother. I call her name, but only the voices of the jungle answer me.

For someone who has never been in the rain forest, it can seem 
threatening. Huge trees cast mysterious shadows. Water drips 
constantly. The rain forest often has a musty smell from the plants 
that intertwine and ramble, grow and decay.

Insects rule the jungle, and I encounter them all: ants, beetles, 
butterflies, grasshoppers, mosquitoes. A certain type of fly will lay 
eggs under the skin or in wounds. Stingless wild bees like to cling 
to hair.

Luckily, I’d lived in the jungle long enough as a child to be 
acquainted with the bugs and other creatures that scurry, rustle, 
whistle, and snarl. There was almost nothing my parents hadn’t 
taught me about the jungle. I only had to find this knowledge in 
my concussion-fogged head.

Suddenly I’m seized by an intense thirst. Thick drops of water 
sparkle on the leaves around me, and I lick them up. I walk in 
small circles around my seat, aware of how quickly you can 
lose your orientation in the jungle. I memorize the location and 
markings of one tree to keep my bearings.

I find no trace of the crash. No wreckage, no people. But I do 
discover a bag of candy and eat a piece.

I hear the hum of airplane engines overhead. I look up, but the 
trees are too dense: There’s no way I can make myself noticeable 
here. A feeling of powerlessness overcomes me. I have to get out 
of the thick of the forest so that rescuers can see me. Soon the 
engines’ hum fades away.

I hear the dripping, tinkling, gurgle of water that I hadn’t 
noticed before. Nearby I find a spring, feeding a tiny rivulet.2 This 
fills me with hope. Not only have I found water to drink, but I’m 
convinced that this little stream will lead the way to my rescue.

I try to follow the rivulet closely, but there are often tree trunks 
lying across it, or dense undergrowth blocks my way. Little by 
little, the rivulet grows wider and turns into a stream, which is 
partly dry, so that I can easily walk beside the water. Around six 

2. rivulet (RIHV yuh liht) n. tiny river.
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o’clock it gets dark, and I look in the streambed for a protected 
spot where I can spend the night. I eat another candy.

On December 28, my watch, a gift from my grandmother, stops 
for good, so I try to count the days as I go. The stream turns into 
a larger stream, then finally into a small river. Since it’s the rainy 
season, there’s barely any fruit to pick, and I’ve sucked on my 
last candy. I don’t have a knife to use to hack palm hearts out of 
the stems of the palm trees. Nor can I catch fish or cook roots. I 
don’t dare eat anything else. Much of what grows in the jungle is 
poisonous, so I keep my hands off what I don’t recognize. But I do 
drink a great deal of water from the stream.

Despite counting, I mix up the days. On December 29 or 30, 
the fifth or sixth day of my trek, I hear a buzzing, groaning sound 
that immediately turns my apathetic mood into euphoria. It’s 
the unmistakable call of a hoatzin, a subtropical bird that nests 
exclusively near open stretches of water—where people settle! At 
home in Panguana, I heard this call often.

With new impetus, I walk faster, following the sound. Finally, 
I’m standing on the bank of a large river, but there’s not a soul in 
sight. I hear planes in the distance, but as time passes, the noise 
fades. I believe that they’ve given up, having rescued all the 
passengers except me.

Intense anger overcomes me. How can the pilots turn around, 
now that I’ve finally reached an open stretch of water after all 
these days? Soon, my anger gives way to a terrible despair.

But I don’t give up. Where there is a river, people cannot be 
far away.

The riverbank is much too densely overgrown for me to carry 
on hiking along it. I know stingrays rest in the riverbanks, so I 
walk carefully. Progress is so slow that I decide to swim in the 
middle of the river instead—stingrays won’t venture into the deep 
water. I have to look out for piranhas, but I’ve learned that fish 
are dangerous only in standing water. I also expect to encounter 
caimans, alligator-like reptiles, but they generally don’t attack 
people.

Each night when the sun sets, I search for a reasonably safe spot 
on the bank where I can try to sleep. Mosquitoes and small flies 
called midges buzz around my head and try to crawl into my ears 
and nose. Even worse are the nights when it rains. Ice-cold drops 
pelt me, soaking my thin summer dress. The wind makes me 
shiver to the core. On those bleak nights, as I cower under a tree or 
in a bush, I feel utterly abandoned.

By day, I go on swimming, but I’m getting weaker. I drink a lot 
of river water, which fills my stomach, but I know I should eat 
something.
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One morning, I feel a sharp pain in my upper back. When I 
touch it, my hand comes away bloody. The sun has burned my 
skin as I swim. I will learn later that I have second-degree burns.

As the days wear on, my eyes and ears fool me. Often I’m 
convinced I see the roof of a house on the riverbank or hear 
chickens clucking. I am so horribly tired.

I fantasize about food, from elaborate feasts to simple meals. 
Each morning it gets harder to stand up and get into the cold 
water. Is there any sense in going on? Yes, I tell myself. I have to 
keep going.

I spend the tenth day drifting in the water. I’m constantly 
bumping into logs, and it requires a great deal of strength to climb 
over them and not break any bones in these collisions. In the 
evening, I find a gravel bank that looks like a good place to sleep. 
I doze off for a few minutes. When I wake up, I see something that 
doesn’t belong here: a boat. I rub my eyes, look three times, and 
it’s still there. A boat!

I swim over and touch it. Only then can I really believe it. I 
notice a beaten trail leading up the bank from the river. I’m sure 
I’ll find people there, but I’m so weak that it takes me hours to 
make it up the hill.

When I get to the top, I see a small shelter, but no people. A path 
leads from the shack into the forest. I’m certain that the owner 
of the boat will emerge at any moment, but no one comes. It gets 
dark, and I spend the night there.

The next morning, I wake and still no one has shown up. It 
begins to rain, and I crawl into the shelter and wrap a tarp around 
my shoulders.

The rain stops in the afternoon. I no longer have the strength to 
struggle to my feet. I tell myself that I’ll rest at the hut one more 
day, then keep moving.

At twilight I hear voices. I’m imagining them, I think. But the 
voices get closer. When three men come out of the forest and see 
me, they stop in shock.

“I’m a girl who was in the LANSA3 crash,” I say in Spanish. 
“My name is Juliane.”

Forestry workers discovered Juliane Koepcke on January 3, 1972, after 
she’d survived 11 days in the rain forest, and delivered her to safety. 
Ninety-one people, including Juliane’s mother, died in the crash of 
LANSA Flight 508. Juliane was the sole survivor. Now a biologist and 
librarian at the Bavarian State Collection of Zoology, Juliane returns to 
Panguana often, where the research station she inherited continues to 
welcome scientists from all over the world. ❧

3. LANSA Peruvian commercial airline.

35

36

37

38

39

40

41

42

43

44

45

NOTES

IL5 UNIT 5 Independent Learning • The Girl Who Fell From the Sky



Four Skinny Trees
from The House on 
Mango Street

Sandra Cisneros

SCAN FOR 
MULTIMEDIA

novel excerPt
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NOTES

BACKGROUND
This selection is drawn from The House on Mango Street, a novel 
describing a young Latina girl growing up in Chicago, Illinois. Over the 
course of the novel, which is arranged in a series of short scenes, or 
vignettes, the main character, Esperanza Cordero, comes to terms with 
who she is and who she wants to be.

They are the only ones who understand me. I am the only one 
who understands them. Four skinny trees with skinny necks and 

pointy elbows like mine. Four who do not belong here but are here. 
Four raggedy excuses planted by the city. From our room we can 
hear them, but Nenny just sleeps and doesn’t appreciate these things.

Their strength is secret. They send ferocious roots beneath the 
ground. They grow up and they grow down and grab the earth 
between their hairy toes and bite the sky with violent teeth and 
never quit their anger. This is how they keep.

Let one forget his reason for being, they’d all droop like tulips 
in a glass, each with their arms around the other. Keep, keep, 
keep, trees say when I sleep. They teach.

1

2

3

About the Author
Sandra Cisneros (b. 1954) was born in Chicago, but 
her family often traveled to Mexico to live with her 
grandfather. The frequent moves left Cisneros with few 
friends, and she remembers that she “retreated inside” 
herself, reading books and writing. Cisneros has won 
several awards for her poetry and short stories.

UNIT 5 Independent Learning • Four Skinny Trees IL6
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NOTES
When I am too sad and too skinny to keep keeping, when I 

am a tiny thing against so many bricks, then it is I look at trees. 
When there is nothing left to look at on this street. Four who grew 
despite concrete. Four who reach and do not forget to reach. Four 
whose only reason is to be and be. ❧

4
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Rikki-tikki-tavi
Rudyard Kipling

SCAN FOR 
MULTIMEDIA

short story
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NOTES

BACKGROUND
“Rikki-tikki-tavi” is a story from The Jungle Book by Rudyard Kipling. In 
this story, a brave mongoose faces a family of snakes known as Indian 
cobras. A cobra can reach six feet in length and six inches around. 
Cobras feed on small animals. Just before striking, a cobra lifts its 
body and forms a hood from the ribs near its head. The mongoose 
is a brown, furry animal about 15 inches long—the perfect size for a 
cobra’s meal. However, the fast, fierce mongoose usually wins a battle 
with a cobra.

This is the story of the great war that Rikki-tikki-tavi fought, 
single-handed, through the bathrooms of the big bungalow 

in Segowlee cantonment.1 Darzee, the tailorbird, helped him, and 
Chuchundra the muskrat, who never comes out into the middle 
of the floor, but always creeps round by the wall, gave him advice; 
but Rikki-tikki did the real fighting.

He was a mongoose, rather like a little cat in his fur and his tail, 
but quite like a weasel in his head and his habits. His eyes and the 
end of his restless nose were pink; he could scratch himself anywhere 

1. Segowlee cantonment (see GOW lee kan TON muhnt) living quarters for British troops 
in Segowlee, India.

1

2

About the Author
Rudyard Kipling (1865–1936) was born in Bombay, 
India, to English parents. Although he moved to 
England when he was five, Kipling remained attached 
to the land of his birth. In 1882, he returned to India 
and began writing the stories that would make him 
famous. His many popular books of stories and poems 
include The Jungle Book and Kim. In 1907, Kipling 

became the first English writer to win the Nobel Prize in Literature.

UNIT 5 Independent Learning • Rikki-tikki-tavi IL8
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NOTES
he pleased, with any leg, front or back, that he chose to use; he could 
fluff up his tail till it looked like a bottle brush, and his war cry as he 
scuttled through the long grass was: “Rikk-tikk-tikki-tikki-tchk!”

One day, a high summer flood washed him out of the burrow 
where he lived with his father and mother, and carried him, 
kicking and clucking, down a roadside ditch. He found a little 
wisp of grass floating there, and clung to it till he lost his senses. 
When he revived, he was lying in the hot sun on the middle of a 
garden path, very draggled2 indeed, and a small boy was saying, 
“Here’s a dead mongoose. Let’s have a funeral.”

“No,” said his mother, “let’s take him in and dry him. Perhaps 
he isn’t really dead.”

They took him into the house, and a big man picked him up 
between his finger and thumb and said he was not dead but half 
choked; so they wrapped him in cotton wool, and warmed him, 
and he opened his eyes and sneezed.

“Now,” said the big man (he was an Englishman who had just 
moved into the bungalow); “don’t frighten him, and we’ll see 
what he’ll do.”

It is the hardest thing in the world to frighten a mongoose, 
because he is eaten up from nose to tail with curiosity. The motto 
of all the mongoose family is “Run and find out”; and Rikki-tikki 
was a true mongoose. He looked at the cotton wool, decided that 
it was not good to eat, ran all round the table, sat up and put his 
fur in order, scratched himself, and jumped on the small boy’s 
shoulder.

“Don’t be frightened, Teddy,” said his father. “That’s his way of 
making friends.”

“Ouch! He’s tickling under my chin,” said Teddy.
Rikki-tikki looked down between the boy’s collar and neck, 

snuffed at his ear, and climbed down to the floor, where he sat 
rubbing his nose.

“Good gracious,” said Teddy’s mother, “and that’s a wild 
creature! I suppose he’s so tame because we’ve been kind to him.”

“All mongooses are like that,” said her husband. “If Teddy 
doesn’t pick him up by the tail, or try to put him in a cage, he’ll 
run in and out of the house all day long. Let’s give him something 
to eat.”

They gave him a little piece of raw meat. Rikki-tikki liked it 
immensely, and when it was finished he went out into the veranda 
and sat in the sunshine and fluffed up his fur to make it dry to the 
roots. Then he felt better.

2. draggled (DRAG uhld) adj. wet and dirty.
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NOTES
“There are more things to find out about in this house,” he said 

to himself, “than all my family could find out in all their lives. I 
shall certainly stay and find out.”

He spent all that day roaming over the house. He nearly 
drowned himself in the bathtubs, put his nose into the ink on a 
writing table, and burned it on the end of the big man’s cigar, for 
he climbed up in the big man’s lap to see how writing was done. 
At nightfall he ran into Teddy’s nursery to watch how kerosene 
lamps were lighted, and when Teddy went to bed Rikki-tikki 
climbed up too; but he was a restless companion, because he had 
to get up and attend to every noise all through the night, and 
find out what made it. Teddy’s mother and father came in, the 
last thing, to look at their boy, and Rikki-tikki was awake on the 
pillow. “I don’t like that,” said Teddy’s mother; “he may bite the 
child.” “He’ll do no such thing,” said the father. “Teddy’s safer 
with that little beast than if he had a bloodhound to watch him. If 
a snake came into the nursery now—”

But Teddy’s mother wouldn’t think of anything so awful.
Early in the morning Rikki-tikki came to early breakfast in the 

veranda riding on Teddy’s shoulder, and they gave him banana 
and some boiled egg; and he sat on all their laps one after the 
other, because every well-brought-up mongoose always hopes to 
be a house mongoose some day and have rooms to run about in, 
and Rikki-tikki’s mother (she used to live in the General’s house 
at Segowlee) had carefully told Rikki what to do if ever he came 
across Englishmen.

Then Rikki-tikki went out into the garden to see what was to 
be seen. It was a large garden, only half cultivated, with bushes, 
as big as summer houses of Marshal Niel roses, lime and orange 
trees, clumps of bamboos, and thickets of high grass. Rikki-tikki 
licked his lips. “This is a splendid hunting ground,” he said, and 
his tail grew bottlebrushy at the thought of it, and he scuttled up 
and down the garden, snuffing here and there till he heard very 
sorrowful voices in a thornbush. 

It was Darzee, the tailorbird, and his wife. They had made a 
beautiful nest by pulling two big leaves together and stitching 
them up the edges with fibers, and had filled the hollow with 
cotton and downy fluff. The nest swayed to and fro, as they sat on 
the rim and cried.

“What is the matter?” asked Rikki-tikki.
“We are very miserable,” said Darzee. “One of our babies fell 

out of the nest yesterday and Nag ate him.”
“H’m!” said Rikki-tikki, “that is very sad—but I am a stranger 

here. Who is Nag?”
Darzee and his wife only cowered down in the nest without 

answering, for from the thick grass at the foot of the bush there 

14

15

16

17

18

19

20

21

22

23

UNIT 5 Independent Learning • Rikki-tikki-tavi IL10



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
came a low hiss—a horrid cold sound that made Rikki-tikki jump 
back two clear feet. Then inch by inch out of the grass rose up the 
head and spread hood of Nag, the big black cobra, and he was 
five feet long from tongue to tail. When he had lifted one third 
of himself clear of the ground, he stayed balancing to and fro 
exactly as a dandelion tuft balances in the wind, and he looked at 
Rikki-tikki with the wicked snake’s eyes that never change their 
expression, whatever the snake may be thinking of.

“Who is Nag?” said he. “I am Nag. The great god Brahm3 put 
his mark upon all our people when the first cobra spread his hood 
to keep the sun off Brahm as he slept. Look, and be afraid!”

He spread out his hood more than ever, and Rikki-tikki saw the 
spectacle mark on the back of it that looks exactly like the eye part 
of a hook-and-eye fastening. He was afraid for the minute; but it 
is impossible for a mongoose to stay frightened for any length of 
time, and though Rikki-tikki had never met a live cobra before, his 
mother had fed him on dead ones, and he knew that all a grown 
mongoose’s business in life was to fight and eat snakes. Nag knew 
that too, and at the bottom of his cold heart, he was afraid.

“Well,” said Rikki-tikki, and his tail began to fluff up again, 
“marks or no marks, do you think it is right for you to eat 
fledglings out of a nest?”

Nag was thinking to himself, and watching the least little 
movement in the grass behind Rikki-tikki. He knew that 
mongooses in the garden meant death sooner or later for him and 
his family; but he wanted to get Rikki-tikki off his guard. So he 
dropped his head a little, and put it on one side.

“Let us talk,” he said. “You eat eggs. Why should not I eat 
birds?”

“Behind you! Look behind you!” sang Darzee.
Rikki-tikki knew better than to waste time in staring. He 

jumped up in the air as high as he could go, and just under him 
whizzed by the head of Nagaina, Nag’s wicked wife. She had 
crept up behind him as he was talking, to make an end of him; 
and he heard her savage hiss as the stroke missed. He came down 
almost across her back, and if he had been an old mongoose he 
would have known that then was the time to break her back with 
one bite; but he was afraid of the terrible lashing return stroke of 
the cobra. He bit, indeed, but did not bite long enough, and he 
jumped clear of the whisking tail, leaving Nagaina torn and angry.

“Wicked, wicked Darzee!” said Nag, lashing up as high as he 
could reach toward the nest in the thornbush; but Darzee had 
built it out of reach of snakes; and it only swayed to and fro.

3. Brahm (brahm) alternate spelling of Brahma, the name of the chief god in the Hindu 
religion.
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Rikki-tikki felt his eyes growing red and hot (when a 
mongoose’s eyes grow red, he is angry), and he sat back on his tail 
and hind legs like a little kangaroo, and looked all round him, and 
chattered with rage. But Nag and Nagaina had disappeared into 
the grass. When a snake misses its stroke, it never says anything 
or gives any sign of what it means to do next. Rikki-tikki did not 
care to follow them, for he did not feel sure that he could manage 
two snakes at once. So he trotted off to the gravel path near the 
house, and sat down to think. It was a serious matter for him.

If you read the old books of natural history, you will find they 
say that when the mongoose fights the snake and happens to 
get bitten, he runs off and eats some herb that cures him. That 
is not true. The victory is only a matter of quickness of eye and 
quickness of foot—snake’s blow against mongoose’s jump—and 
as no eye can follow the motion of a snake’s head when it strikes, 
that makes things much more wonderful than any magic herb. 
Rikki-tikki knew he was a young mongoose, and it made him all 
the more pleased to think that he had managed to escape a blow 
from behind. It gave him confidence in himself, and when Teddy 
came running down the path, Rikki-tikki was ready to be petted.

But just as Teddy was stooping, something flinched a little in 
the dust, and a tiny voice said: “Be careful. I am death!” It was 
Karait, the dusty brown snakeling that lies for choice on the dusty 
earth; and his bite is as dangerous as the cobra’s. But he is so 
small that nobody thinks of him, and so he does the more harm to 
people.
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Rikki-tikki’s eyes grew red again, and he danced up to Karait 

with the peculiar rocking, swaying motion that he had inherited 
from his family. It looks very funny, but it is so perfectly balanced 
a gait that you can fly off from it at any angle you please; and in 
dealing with snakes this is an advantage. If Rikki-tikki had only 
known, he was doing a much more dangerous thing than fighting 
Nag, for Karait is so small, and can turn so quickly, that unless 
Rikki bit him close to the back of the head, he would get the return 
stroke in his eye or his lip. But Rikki did not know: his eyes were 
all red, and he rocked back and forth, looking for a good place to 
hold. Karait struck out. Rikki jumped sideways and tried to run 
in, but the wicked little dusty gray head lashed within a fraction 
of his shoulder, and he had to jump over the body, and the head 
followed his heels close.

Teddy shouted to the house: “Oh, look here! Our mongoose 
is killing a snake”; and Rikki-tikki heard a scream from Teddy’s 
mother. His father ran out with a stick, but by the time he 
came up, Karait had lunged out once too far, and Rikki-tikki 
had sprung, jumped on the snake’s back, dropped his head far 
between his fore legs, bitten as high up the back as he could get 
hold, and rolled away. That bite paralyzed Karait, and Rikki-tikki 
was just going to eat him up from the tail, after the custom of his 
family at dinner, when he remembered that a full meal makes a 
slow mongoose, and if he wanted all his strength and quickness 
ready, he must keep himself thin.

He went away for a dust bath under the castor-oil bushes, 
while Teddy’s father beat the dead Karait. “What is the use of 
that?” thought Rikki-tikki. “I have settled it all”; and then Teddy’s 
mother picked him up from the dust and hugged him, crying 
that he had saved Teddy from death, and Teddy’s father said 
that he was a providence,4 and Teddy looked on with big scared 
eyes. Rikki-tikki was rather amused at all the fuss, which, of 
course, he did not understand. Teddy’s mother might just as well 
have petted Teddy for playing in the dust. Rikki was thoroughly 
enjoying himself.

That night, at dinner, walking to and fro among the 
wineglasses on the table, he might have stuffed himself three 
times over with nice things; but he remembered Nag and 
Nagaina, and though it was very pleasant to be patted and petted 
by Teddy’s mother, and to sit on Teddy’s shoulder, his eyes would 
get red from time to time, and he would go off into his long war 
cry of “Rikk-tikk-tikki-tikki-tchk!”

Teddy carried him off to bed, and insisted on Rikki-tikki 
sleeping under his chin. Rikki-tikki was too well bred to bite 
or scratch, but as soon as Teddy was asleep he went off for 

4. a providence (PROV uh duhns) n. a godsend; a valuable gift.
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his nightly walk round the house, and in the dark he ran up 
against Chuchundra the muskrat, creeping around by the wall. 
Chuchundra is a brokenhearted little beast. He whimpers and 
cheeps all the night, trying to make up his mind to run into the 
middle of the room. But he never gets there.

“Don’t kill me,” said Chuchundra, almost weeping.  
“Rikki-tikki, don’t kill me!”

“Do you think a snake-killer kills muskrats?” said Rikki-tikki 
scornfully.

“Those who kill snakes get killed by snakes,” said Chuchundra, 
more sorrowfully than ever. “And how am I to be sure that Nag 
won’t mistake me for you some dark night?”

“There’s not the least danger,” said Rikki-tikki. “But Nag is in 
the garden, and I know you don’t go there.”

“My cousin Chua, the rat, told me—” said Chuchundra, and 
then he stopped.

“Told you what?”
“H’sh! Nag is everywhere, Rikki-tikki. You should have talked 

to Chua in the garden.”
“I didn’t—so you must tell me. Quick, Chuchundra, or I’ll  

bite you!”
Chuchundra sat down and cried till the tears rolled off his 

whiskers. “I am a very poor man,” he sobbed. “I never had spirit 
enough to run out into the middle of the room. H’sh! I mustn’t tell 
you anything. Can’t you hear, Rikki-tikki?”

Rikki-tikki listened. The house was as still as still, but 
he thought he could just catch the faintest scratch-scratch in 
the world—a noise as faint as that of a wasp walking on a 
windowpane—the dry scratch of a snake’s scales on brickwork.

“That’s Nag or Nagaina,” he said to himself, “and he is 
crawling into the bathroom sluice.5 You’re right, Chuchundra; I 
should have talked to Chua.”

He stole off to Teddy’s bathroom, but there was nothing there, 
and then to Teddy’s mother’s bathroom. At the bottom of the 
smooth plaster wall there was a brick pulled out to make a sluice 
for the bath water, and as Rikki-tikki stole in by the masonry curb 
where the bath is put, he heard Nag and Nagaina whispering 
together outside in the moonlight.

“When the house is emptied of people,” said Nagaina to her 
husband, “he will have to go away, and then the garden will be 
our own again. Go in quietly, and remember that the big man who 
killed Karait is the first one to bite. Then come out and tell me, and 
we will hunt for Rikki-tikki together.”

“But are you sure that there is anything to be gained by killing 
the people?” said Nag.

5. sluice (sloos) n. drain.
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“Everything. When there were no people in the bungalow, did 
we have any mongoose in the garden? So long as the bungalow 
is empty, we are king and queen of the garden; and remember 
that as soon as our eggs in the melon bed hatch (as they may 
tomorrow), our children will need room and quiet.”

“I had not thought of that,” said Nag. “I will go, but there is no 
need that we should hunt for Rikki-tikki afterward. I will  
kill the big man and his wife, and the child if I can, and come 
away quietly. Then the bungalow will be empty, and Rikki-tikki 
will go.”

Rikki-tikki tingled all over with rage and hatred at this, and 
then Nag’s head came through the sluice, and his five feet of 
cold body followed it. Angry as he was, Rikki-tikki was very 
frightened as he saw the size of the big cobra. Nag coiled himself 
up, raised his head, and looked into the bathroom in the dark, and 
Rikki could see his eyes glitter.

“Now, if I kill him here, Nagaina will know; —and if I fight him 
on the open floor, the odds are in his favor. What am I to do?” said 
Rikki-tikki-tavi.

Nag waved to and fro, and then Rikki-tikki heard him drinking 
from the biggest water jar that was used to fill the bath. “That is 
good,” said the snake. “Now, when Karait was killed, the big man 
had a stick. He may have that stick still, but when he comes in to 
bathe in the morning he will not have a stick. I shall wait here till 
he comes. Nagaina—do you hear me?—I shall wait here in the 
cool till daytime.”

There was no answer from outside, so Rikki-tikki knew 
Nagaina had gone away. Nag coiled himself down, coil by coil, 
round the bulge at the bottom of the water jar, and Rikki-tikki 
stayed still as death. After an hour he began to move, muscle by 
muscle, toward the jar. Nag was asleep, and Rikki-tikki looked 
at his big back, wondering which would be the best place for a 
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good hold. “If I don’t break his back at the first jump,” said Rikki, 
“he can still fight; and if he fights—O Rikki!” He looked at the 
thickness of the neck below the hood, but that was too much for 
him; and a bite near the tail would only make Nag savage.

“It must be the head”‘ he said at last; “the head above the hood. 
And, when I am once there, I must not let go.” 

Then he jumped. The head was lying a little clear of the water 
jar, under the curve of it; and, as his teeth met, Rikki braced his 
back against the bulge of the red earthenware to hold down the 
head. This gave him just one second’s purchase,6 and he made  
the most of it. Then he was battered to and fro as a rat is shaken 
by a dog—to and fro on the floor, up and down, and around in 
great circles: but his eyes were red, and he held on as the body 
cart-whipped over the floor, upsetting the tin dipper and the soap 
dish and the fleshbrush, and banged against the tin side of the 
bath. As he held he closed his jaws tighter and tighter, for he made 
sure he would be banged to death, and, for the honor of his family, 
he preferred to be found with his teeth locked. He was dizzy, 
aching, and felt shaken to pieces when something went off like a 
thunderclap just behind him. A hot wind knocked him senseless 
and red fire singed his fur. The big man had been wakened by the 
noise, and had fired both barrels of a shotgun into Nag just behind 
the hood.

Rikki-tikki held on with his eyes shut, for now he was quite 
sure he was dead; but the head did not move, and the big man 
picked him up and said: “It’s the mongoose again, Alice; the little 
chap has saved our lives now.” Then Teddy’s mother came in with 
a very white face, and saw what was left of Nag, and Rikki-tikki 
dragged himself to Teddy’s bedroom and spent half the rest of the 
night shaking himself tenderly to find out whether he really was 
broken into forty pieces, as he fancied.

When morning came he was very stiff, but well pleased with his 
doings. “Now I have Nagaina to settle with, and she will be worse 
than five Nags, and there’s no knowing when the eggs she spoke 
of will hatch. Goodness! I must go and see Darzee,” he said.

Without waiting for breakfast, Rikki-tikki ran to the thornbush 
where Darzee was singing a song of triumph at the top of his 
voice. The news of Nag’s death was all over the garden, for the 
sweeper had thrown the body on the rubbish heap.

“Oh, you stupid tuft of feathers!” said Rikki-tikki angrily. “Is 
this the time to sing?”

“Nag is dead—is dead—is dead!” sang Darzee. “The valiant 
Rikki-tikki caught him by the head and held fast. The big man 
brought the bang-stick and Nag fell in two pieces! He will never 
eat my babies again.”

6. purchase (PUR chuhs) n. firm hold.
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“All that’s true enough. But where’s Nagaina?” said Rikki-tikki, 

looking carefully round him.
“Nagaina came to the bathroom sluice and called for Nag,” 

Darzee went on; “and Nag came out on the end of a stick—the 
sweeper picked him up on the end of a stick and threw him upon 
the rubbish heap. Let us sing about the great, the red-eyed  
Rikki-tikki!” and Darzee filled his throat and sang.

“If I could get up to your nest, I’d roll your babies out!” said 
Rikki-tikki. “You don’t know when to do the right thing at the 
right time. You’re safe enough in your nest there, but it’s war for 
me down here. Stop singing a minute, Darzee.”

“For the great, the beautiful Rikki-tikki’s sake I will stop,” said 
Darzee. “What is it, O Killer of the terrible Nag?”

“Where is Nagaina, for the third time?”
“On the rubbish heap by the stables, mourning for Nag. Great is 

Rikki-tikki with the white teeth.”
“Bother my white teeth! Have you ever heard where she keeps 

her eggs?”
“In the melon bed, on the end nearest the wall, where the sun 

strikes nearly all day. She hid them there weeks ago.”
“And you never thought it worth while to tell me? The end 

nearest the wall, you said?”
“Rikki-tikki, you are not going to eat her eggs?”
“Not eat exactly: no. Darzee, if you have a grain of sense you 

will fly off to the stables and pretend that your wing is broken, 
and let Nagaina chase you away to this bush! I must get to the 
melon bed, and if I went there now she’d see me.”

Darzee was a featherbrained little fellow who could never hold 
more than one idea at a time in his head; and just because he 
knew that Nagaina’s children were born in eggs like his own, he 
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didn’t think at first that it was fair to kill them. But his wife was a 
sensible bird, and she knew that cobra’s eggs meant young cobras 
later on; so she flew off from the nest, and left Darzee to keep 
the babies warm, and continue his song about the death of Nag. 
Darzee was very like a man in some ways.

She fluttered in front of Nagaina by the rubbish heap, and cried 
out, “Oh, my wing is broken! The boy in the house threw a stone at 
me and broke it.” Then she fluttered more desperately than ever.

Nagaina lifted up her head and hissed, “You warned Rikki-tikki 
when I would have killed him. Indeed and truly, you’ve chosen a 
bad place to be lame in.” And she moved toward Darzee’s wife, 
slipping along over the dust.

“The boy broke it with a stone!” shrieked Darzee’s wife.
“Well! It may be some consolation to you when you’re dead to 

know that I shall settle accounts with the boy. My husband lies 
on the rubbish heap this morning, but before night the boy in the 
house will lie very still. What is the use of running away? I am 
sure to catch you. Little fool, look at me!”

Darzee’s wife knew better than to do that, for a bird who looks 
at a snake’s eyes gets so frightened that she cannot move. Darzee’s 
wife fluttered on, piping sorrowfully, and never leaving the 
ground, and Nagaina quickened her pace.

Rikki-tikki heard them going up the path from the stables, and 
he raced for the end of the melon patch near the wall. There, in the 
warm litter above the melons, very cunningly hidden, he found 
twenty-five eggs, about the size of a bantam’s eggs,7 but with 
whitish skin instead of shell.

“I was not a day too soon,” he said; for he could see the baby 
cobras curled up inside the skin, and he knew that the minute 
they were hatched they could each kill a man or a mongoose. He 
bit off the tops of the eggs as fast as he could, taking care to crush 
the young cobras, and turned over the litter from time to time to 
see whether he had missed any. At last there were only three eggs 
left, and Rikki-tikki began to chuckle to himself, when he heard 
Darzee’s wife screaming:

“Rikki-tikki, I led Nagaina toward the house, and she has gone 
into the veranda, and—oh, come quickly—she means killing!”

Rikki-tikki smashed two eggs, and tumbled backward down 
the melon bed with the third egg in his mouth, and scuttled to the 
veranda as hard as he could put foot to the ground. Teddy and his 
mother and father were there at early breakfast; but Rikki-tikki 
saw that they were not eating anything. They sat stone-still, and 
their faces were white. Nagaina was coiled up on the matting by 

7. bantam’s (BAN tuhmz) eggs eggs of a small chicken.
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Teddy’s chair, within easy striking distance of Teddy’s bare leg, 
and she was swaying to and fro, singing a song of triumph. 

“Son of the big man that killed Nag,” she hissed, “stay still. I 
am not ready yet. Wait a little. Keep very still, all you three. If you 
move I strike, and if you do not move I strike, Oh, foolish people, 
who killed my Nag!” 

Teddy’s eyes were fixed on his father, and all his father could do 
was to whisper, “Sit still, Teddy. You mustn’t move. Teddy, keep still.”

Then Rikki-tikki came up and cried: “Turn round, Nagaina; turn 
and fight!”

“All in good time,” said she, without moving her eyes. “I will 
settle my account with you presently. Look at your friends,  
Rikki-tikki. They are still and white; they are afraid. They dare not 
move, and if you come a step nearer I strike.”

“Look at your eggs,” said Rikki-tikki, “in the melon bed near 
the wall. Go and look, Nagaina.”

The big snake turned half round, and saw the egg on the 
veranda. “Ah-h! Give it to me,” she said. 

Rikki-tikki put his paws one on each side of the egg, and his 
eyes were blood-red. “What price for a snake’s egg? For a young 
cobra? For a young king cobra? For the last—the very last of the 
brood? The ants are eating all the others down by the melon bed.”

Nagaina spun clear round, forgetting everything for the sake 
of the one egg; and Rikki-tikki saw Teddy’s father shoot out a big 
hand, catch Teddy by the shoulder, and drag him across the little 
table with the teacups, safe and out of reach of Nagaina.

“Tricked! Tricked! Tricked! Rikk-tck-tck!” chuckled Rikki-tikki. 
“The boy is safe, and it was I—I—I that caught Nag by the hood 
last night in the bathroom.” Then he began to jump up and down, 
all four feet together, his head close to the floor. “He threw me to 
and fro, but he could not shake me off. He was dead before the 
big man blew him in two. I did it! Rikki-tikki-tck-tck! Come then, 
Nagaina. Come and fight with me. You shall not be a widow 
long.”

Nagaina saw that she had lost her chance of killing Teddy, and 
the egg lay between Rikki-tikki’s paws. “Give me the egg,  
Rikki-tikki. Give me the last of my eggs, and I will go away and 
never come back,” she said, lowering her hood.

“Yes, you will go away, and you will never come back; for you 
will go to the rubbish heap with Nag. Fight, widow! The big man 
has gone for his gun! Fight!”

Rikki-tikki was bounding all round Nagaina, keeping just out of 
reach of her stroke, his little eyes like hot coals. Nagaina gathered 
herself together and flung out at him. Rikki-tikki jumped up and 
backward. Again and again and again she struck, and each time 
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her head came with a whack on the matting of the veranda and 
she gathered herself together like a watchspring. Then Rikki-tikki 
danced in a circle to get behind her, and Nagaina spun round 
to keep her head to his head, so that the rustle of her tail on the 
matting sounded like dry leaves blown along by the wind.

He had forgotten the egg. It still lay on the veranda, and 
Nagaina came nearer and nearer to it, till at last, while Rikki-tikki 
was drawing breath, she caught it in her mouth, turned to the 
veranda steps, and flew like an arrow down the path, with  
Rikki-tikki behind her. When the cobra runs for her life, she goes 
like a whiplash flicked across a horse’s neck.

Rikki-tikki knew that he must catch her, or all the trouble 
would begin again. She headed straight for the long grass by the 
thornbush, and as he was running Rikki-tikki heard Darzee still 
singing his foolish little song of triumph. But Darzee’s wife was 
wiser. She flew off her nest as Nagaina came along, and flapped 
her wings about Nagaina’s head. If Darzee had helped they might 
have turned her; but Nagaina only lowered her hood and went on. 
Still, the instant’s delay brought Rikki-tikki up to her, and as she 
plunged into the rat-hole where she and Nag used to live, his little 
white teeth were clenched on her tail, and he went down with 
her—and very few mongooses, however wise and old they may 
be, care to follow a cobra into its hole. It was dark in the hole; and 
Rikki-tikki never knew when it might open out and give Nagaina 
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NOTES
room to turn and strike at him. He held on savagely, and stuck out 
his feet to act as brakes on the dark slope of the hot, moist earth.

Then the grass by the mouth of the hole stopped waving, and 
Darzee said: “It is all over with Rikki-tikki! We must sing his death 
song. Valiant Rikki-tikki is dead! For Nagaina will surely kill him 
underground.”

So he sang a very mournful song that he made up on the spur 
of the minute, and just as he got to the most touching part the 
grass quivered again, and Rikki-tikki, covered with dirt, dragged 
himself out of the hole leg by leg, licking his whiskers. Darzee 
stopped with a little shout. Rikki-tikki shook some of the dust out 
of his fur and sneezed. “It is all over,” he said. “The widow will 
never come out again.” And the red ants that live between the 
grass stems heard him, and began to troop down one after another 
to see if he had spoken the truth.

Rikki-tikki curled himself up in the grass and slept where he 
was—slept and slept till it was late in the afternoon, for he had 
done a hard day’s work.

“Now,” he said, when he awoke, “I will go back to the house. 
Tell the Coppersmith, Darzee, and he will tell the garden that 
Nagaina is dead.”

The Coppersmith is a bird who makes a noise exactly like the 
beating of a little hammer on a copper pot; and the reason he is 
always making it is because he is the town crier to every Indian 
garden, and tells all the news to everybody who cares to listen. 
As Rikki-tikki went up the path, he heard his “attention” notes 
like a tiny dinner gong; and then the steady “Ding-dong-tock! Nag 
is dead—dong! Nagaina is dead! Ding-dong-tock!” That set all the 
birds in the garden singing, and the frogs croaking; for Nag and 
Nagaina used to eat frogs as well as little birds.

When Rikki got to the house, Teddy and Teddy’s mother and 
Teddy’s father came out and almost cried over him; and that night 
he ate all that was given him till he could eat no more, and went 
to bed on Teddy’s shoulder, where Teddy’s mother saw him when 
she came to look late at night. 

“He saved our lives and Teddy’s life,” she said to her husband. 
“Just think, he saved all our lives.”

Rikki-tikki woke up with a jump, for all the mongooses are light 
sleepers. 

“Oh, it’s you,” said he. “What are you bothering for? All the 
cobras are dead; and if they weren’t, I’m here.”

Rikki-tikki had a right to be proud of himself; but he did not 
grow too proud, and he kept that garden as a mongoose should 
keep it, with tooth and jump and spring and bite, till never a cobra 
dared show its head inside the walls. ❧
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NOTES

BACKGROUND
The Maasai people are East African nomadic herders who raise cattle. 
The traditional Maasai diet is made up almost entirely of the meat, 
blood, and milk of their herds. In Maasai culture, boys undergo a  
series of initiation rituals and education as part of the process of 
becoming men. 

I had started to develop a new ambition toward the end of my 
time at the missionary school. I’d learned something about 

government, heard people in power on the radio, but I had never 
heard anything about our people being in power. Nomads are a 
minority in Kenya. We continue to live traditionally and haven’t 
been well represented in government or other institutions. I was 
starting to learn something about that and to think that maybe I 
could help someday.

As it happened, I had a cousin who worked for Kenya Wildlife 
at a place called Voi, in southern Kenya near Mombasa. He 
allowed me to go down and stay with him for a year so I could 
attend a different school and retake the primary exam. When I did, 
I got all A’s, and I was accepted at a high school called Kabarak. 

1

2

About the Author
Joseph Lemasolai Lekuton was born in rural Kenya to 
a tribe of Maasai nomads. In 2003 he graduated from 
Harvard University with a master’s degree in educational 
policy. Before coming to the United States for college 
and university, Joseph balanced traditional Maasai 
initiation with his education. He now works to help 
build cultural bridges between Kenya and the United 

States, as well as spearhead the effort to build schools and support rural 
Kenyan educational systems.
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NOTES
Kabarak was a very prestigious school. It was sponsored by 
Daniel arap Moi, who was then president of Kenya.

Kabarak is in Nakuru, in the Great Rift Valley about 90 miles or 
so from Nairobi. I was a poor nomadic kid, still very traditional 
in my outlook and my way of life. I didn’t actually wear my red 
nanga when I went down there for the first time, but I carried 
it with me. I felt like everyone could see it, like I had the wrong 
clothes on.

When I got to Nakuru, I found the school and walked up to the 
gate, but I couldn’t bring myself to go in. I just sat down outside, 
watching the cars drive in. Some of them were pretty fancy cars, 
too—Mercedes and the like—and there I was, in my old, patched 
school uniform. I finally got up my nerve. I walked up to the 
guard and told him I’d come to be a student there. He chased 
me away. I went back across the street and watched some more. 
Finally, I went back and showed the guard my admission letter, 
and he let me in.

Once I got through that gate it seemed to take forever to get to 
the building where the guard said the new students should report. 
I was very shabby, with my plastic garbage bag over my shoulder, 
and everyone was staring. I was so embarrassed it seemed like 
my legs couldn’t carry me. One thing I remember is that I never 
looked back at the gate. Never. I was so afraid the guard would 
call me back, tell me I had to leave. I just kept walking until I 
reached the building.

Some of the other kids were like me, but not really like me. 
None of them were as ragged, and none of them looked as tired 
as I felt. I kept thinking about how I had so little money in my 
pocket, just enough to buy some bread at the canteen.1

Someone called out our names, and we were given our 
uniforms and sent to the dormitory. It was a big room with lots of 
bunks. I got a lower bunk. It was temporary housing because they 
were building a new dormitory. It wasn’t really very good, but I 
liked it a lot. No rain came through the roof; it had the best bed I 
had ever slept on; and there was a shower in a building near the 
dormitory. I was in heaven.

There were a lot of very wealthy kids at Kabarak. There were 
some poorer kids too, but even they had some Western, urban 
ways about them. They’d lived in the city; they spoke incredible 
English; they had television at home. And there I was—I didn’t 
even know what a television was. I’d never seen one in my life! 
What I knew about was cows, so we didn’t have a lot in common. 
When I talked about cattle, it was like “What are you talking 
about?” They just laughed at me. It was culture shock in my own 
country.

1. canteen (kan TEEN) n. food store run by the school.
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NOTES
Even though I was different from the other kids, after the first 

shock, we got along well. I made a lot of friends there, and many 
of them are my friends today. I realized early on that I was one 
of the few nomads in the school, and that gave me courage, self-
confidence. At vacation time, the other kids at Kabarak went home 
to the city and hung out. I went to the cattle camp. It gave me an 
edge. I looked at my experience at Kabarak as another initiation, 
as part of my preparation for life. Everything you do in our 
culture, you are preparing for the next stage. Everything you do in 
life is preparing you for the next challenge.

The kids at Kabarak came from all over Kenya. Many different 
tribes were represented. It was like a little United Nations. We 
spoke either English or Swahili to each other. I guess that is how I 
started relating to people, mixing with all those groups. The elite 
in numbers and education were the Kikuyu. There were also Luo, 
Luhya, Kalenjin, Kamba, Digo, and Kisii. And there were a few 
nomadic students at Kabarak. We were all from different parts of 
the country. But we were all in the same situation, and we became 
friends. Some nomadic kids were really embarrassed to say where 
they were from, but I was proud.

Still, sometimes I would wake up at night and wonder why I 
was there, why I was doing this. Every day there were little things, 
little symbols that showed I was not from the right class, that 
maybe I didn’t belong there socially, that maybe I had stepped out 
of line by leaving my cows and coming to such an elite place. But 
I tried not to dwell on it. The school treated me like everyone else, 
and that was the most important thing. 

Although no one became a special mentor to me, I became 
friends with some of my subject teachers. The teachers were very 
good. Many came from Nairobi, some from Uganda. Two were 
British, and one was American. The subjects were the same as at 
a good high school in the United States, although the curriculum 
was different.

Slowly, I learned what to do and what not to do. One thing 
was sure: I was going to study really hard. My goal was to be 
successful and not let my family down. They had had to sell three 
or four cows to pay the fees when I went to Kabarak. That was a 
lot of cattle for them—it’s an expensive school. And there was a 
drought at the time, so there were few to spare. A lot of our cows 
had died that year. The funny thing about it was I don’t think 
they would have felt let down if I had quit and come home. They 
supported me, but school was not important to them. They would 
just have thought, well, he’s come back to be a herder. Now we’ll 
have enough people to work for us.

But I was determined. The school was intense. Everyone was 
sharp—if you relaxed, you’d find yourself at the bottom of the 
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NOTES
class. The curriculum was quite specialized: You had to choose 
three core subjects and focus on them. Mine were economics, 
Kiswahili,2 and geography. That was what I felt comfortable with.

The days were hectic. Wake-up was at 5:30 in the morning. 
Classes began at 8:00 and went on until about 4:00; then we’d go 
out for sports. Dinner was at 6:00, and then we’d go back to study 
until about 9:00. And keeping up with the schoolwork often meant 
even longer hours—getting up as early as 4:00 in the morning and 
not going to bed until 10:00 or 10:30 at night, sometimes even later.

Everyone was required to live at school. The kids who came 
from the wealthier families around Nairobi always complained, 
but I loved it. I had never lived better. In the third year, I was 
made a prefect—a student who’s given some responsibility  
for monitoring the other kids and running some school  
activities—and I had my own room.

I always loved my holidays at home. But in the days before 
school closed, I’d have nightmares about how to get there. There 
was no problem getting from Nakuru to Isiolo. You could take a 
regular passenger bus. But from Isiolo to Marsabit, the only means 
of transport was on top of trucks carrying food and other goods 
to Marsabit. You had to climb up there and hang on. It’s about 
200 miles, and usually it took a day or two depending upon the 
condition of the truck you were riding on. Many of the trucks 
were old and in poor shape. I always tried to find a new one, 
but sometimes there was no choice. The roads were bad, too—so 
bad that the trucks were always getting flat tires. And there were 
bandits. It’s a remote stretch of road and there was always the 
danger of being attacked and robbed.

Even getting on top of those trucks was a nightmare. The 
moment I arrived in Isiolo I would start looking for a ride. It 
was normal to spend four or five days trying. It was even worse 
during the rainy season, when I could spend a week or two. The 
road to Marsabit was unpaved, and heavy rains could make it 
impassable. I never had very much money, and after a day or 
two looking for transport, I always ran out. Since I didn’t know 
anyone in town, I’d spend the nights sleeping in the open, on the 
verandahs of shops. It was dirty, and at night it would get very 
cold. Isiolo has a lot of bars, and people leaving the bars would 
step on me. Most of the people sleeping on the streets there are 
homeless kids and orphans. I always felt like one of them when I 
slept out. I wouldn’t get any apology when someone stepped on 
me, just insults. And then, after a mostly sleepless night, I’d have 
to get up and start looking for a new ride.

There’s a police checkpoint in town. Students looking for rides 
gathered there, and the police would do their best to help. So long 

2. Kiswahili (kee swah HEE lee) formal term for the language Swahili.

15

16

17

18

19

IL25 UNIT 5 Independent Learning • from Facing the Lion: Growing Up Maasai on the African Savanna



©
 P

ea
rs

on
 E

du
ca

tio
n,

 In
c.

, o
r i

ts
 a

ffi
lia

te
s. 

Al
l r

ig
ht

s r
es

er
ve

d.

NOTES
as there weren’t too many of us, they would ask the drivers to give 
us rides. If there were too many, they’d chase us away, so I always 
made a point to get there early, around 4 a.m. With luck, I’d find 
a truck and get on my way. But even with luck, I was usually on 
the road for a week or more before I got home. Most of the other 
students at Kabarak lived in the big cities; they’d be home within 
four or five hours of school closing.

Sometimes I’d get desperate. I would think about my mother, 
my brothers, and my friends, and about the cattle. At home, I 
could bear hunger and being out in the heat and the rain because 
I’d be taking care of our livestock. Their beautiful horns and 
colors could make my hunger disappear. In Isiolo or on top of a 
truck driving the endless miles up to Marsabit, I sometimes felt 
like a beggar. But then I’d remember a good grade or something 
positive I’d achieved, like doing well in soccer, or I’d think about 
the future, about what I could accomplish for my people with an 
education, and I’d find encouragement in that. The elders in the 
village taught us that a man who has gone through hardships will 
be the most likely to enjoy success. And it would be a shame and 
an embarrassment, after so many years of learning, even to think 
of quitting. ❧
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MS ELA Grade 7 Week 8: May 18-21 

 

Dear Parent(s)/Guardians and Students, 

Can you believe we have already reached our final week of Continuous Learning 
together? During this final week, you will write an informational paragraph or essay to 
share what you have learned about how humans overcome obstacles. This theme is so 
timely with the obstacles we face today with COVID-19, many risking so much to 
support us during this crisis, school and business closures, staying home, etc. So, we’re 
excited to read what you have learned!  

We are so proud of your accomplishments during this time of being at home and still 
dedicated to strengthening your literacy skills! You know how important it is to continue 
to develop your abilities in reading, writing, listening and speaking. No one can ever 
take away your knowledge. Just think how far you have come during your 7th grade 
year. Soon, you will be walking through your middle school doors as an 8th grader! It’s 
heartening to know you are ready! Congratulations! 

Don’t forget to keep reading over the summer! Always have a good book, newspaper, 
magazine, blog, website, etc. ready to read! Enjoy learning! 

 

 

 

 

 
7th Grade Unit 5 Facing Adversity 

Week 8: May 18 – May 21 
Daily Planning Guide/Checklist/Additional Support (pp 535 - 539) 

 
This is your last week – woo hoo! This is where you get to show and tell what you have learned 
about overcoming obstacles. It’s your final writing, we will break it down into steps. You got this!! 
 

Grade 7 Unit 5 Facing Adversity: How do we overcome obstacles? 
 

Week 8: May 18-21 p. 535 
p. 536  
 
p. 539 

• Prepping for final writing assignment.  
• Review and reread any stories or parts of stories to add 

to writing. 
• Write final informative paragraph or essay. 
o Add evidence from your stories.  
o Revise and edit for publication. 

• Reflect on your learning. 



PROMPT: How can people overcome adversity in the face of overwhelming (difficult, 
hard, challenging) obstacles? 

 
Monday, May 18 (Pre-writing and Drafting paragraph 1) 
_____ Review the notes you have taken. Review the Evidence Logs you have completed. 
            Write down at least three things you learned about how we overcome obstacles.  
_____ Identify a real-life experience that illustrates or shows one of your ideas about how we  
            overcome obstacles.  
_____ Develop a topic sentence. Use the sentence starter: As events and details in 
_____________ show, people can overcome obstacles by ____________________________.  
Another way obstacles can be overcome is by __________________________. A third way to 
tackle an obstacle is done by _______________. The last and best way to overcome obstacles 
is ___________________________. 
 
 
Tuesday, May 19 (Drafting the Body) 
_____ In the example above, you would have four paragraphs in the body. You can shorten this  
            by taking out one of the ways listed in paragraph telling how to overcome an obstacle. 
_____ Write a paragraph for each way you have said that an obstacle can be overcome. Tie it  
            back to the texts/selections you have read in this unit. Give examples from the readings. 
  
Wednesday, May 20 (Drafting the Conclusion and Editing) 
_____ Your last paragraph will summarize the work you did in the body of your writing. Don’t  
            say exactly the same thing, say it differently in a new way. 
_____ Edit your writing.  
 _____ Capital letters at beginning of sentences and for proper nouns. 
 _____  Correct ending punctuation – period, question mark, exclamation point 
 _____ Does it have a flow when read aloud? 
 _____ Did you say things in different ways so it does not sound like the same words  
                       over and over? 
_____ Rate your writing using the Essay Rubric on p 537. Make any changes so your essay  
            would score at a higher level. 
 
 
Thursday, May 21 
_____  Write a final, clean copy of your assignment. 
_____ Share your writing with a family member. 
_____ Congratulations - you’ve completed Week 8 and you are done!! 
_____ Thank you for your interest by taking part in your continuing education. 
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PERFORMANCE-BASED ASSESSMENT PREP

Identify a real-life experience that illustrates one of your ideas about how 

we overcome obstacles. 

Develop your thoughts into a topic sentence for an informative essay.
Complete this sentence starter:

As events and details in  

show, people can overcome obstacles by 

Evaluate the Strength of Your Evidence Consider your ideas about 
overcoming obstacles. How did the texts you read affect your ideas? 
Identify relevant details in the texts that deepened your understanding 
of the ways in which people overcome obstacles. Also, note specific 
passages in the texts that gave you key insights or changed your ideas 
about facing adversity.

NOTES

Identify at least three things that you learned about how we overcome obstacles.

1. 

2.

3.

Review Evidence for an Informative Essay
At the beginning of this unit, you expressed your ideas about the 
following question:

How can people overcome adversity in the face 
of overwhelming obstacles?

 EvIdEncE log

Review your Evidence Log and your QuickWrite from the beginning of the unit. 
Did you learn anything new?

 STaNdardS
Writing
Write informative/explanatory texts 
to examine a topic and convey ideas, 
concepts, and information through 
the selection, organization, and 
analysis of relevant content.

a. Introduce a topic clearly, 
previewing what is to follow; 
organize ideas, concepts, and 
information, using strategies 
such as definition, classification, 
comparison/contrast, and cause/ 
effect; include formatting, graphics, 
and multimedia when useful to 
aiding comprehension.

b. Develop the topic with relevant 
facts, definitions, concrete details, 
quotations, or other information 
and examples.

Performance-Based Assessment Prep 535
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performance-based assessment

sources

•	Whole-class	selections

•	small-group	selections

•	independent-learning	
selection

 Word NetWork

As you write and revise 
your essay, use your Word 
Network to help vary your 
word choices.

Part 1

Writing to sources: Informative essay
In this unit, you read about people who overcame various obstacles. You 
will now write an informative essay in which you explore the topic of 
facing adversity as illustrated by the selections in this unit. 

Assignment
Write an informative essay in response to the following question:

How can people overcome adversity in the face 
of overwhelming obstacles?

Develop a clear thesis in response to the prompt. Your thesis for this 
informative essay should make a generalization about ways in which 
people persevere as they struggle to overcome adversity.

Then, use specific examples and quotations from the selections to 
support your response. Your ideas should be logically organized, 
and your essay should include transitions to show the relationships 
between ideas. Use precise vocabulary and a formal tone in your 
writing. Be sure to include a conclusion that follows from and supports 
the information in your essay. 

Reread the Assignment Review the assignment to be sure you fully 
understand it. The assignment may reference some of the academic 
words presented at the beginning of the unit. Be sure you understand 
each of the words given below in order to complete the assignment 
correctly.

Academic Vocabulary
deviate determination tradition

persevere diversity

Review the Elements of an Effective Informative Essay Before 
you begin writing, read the Informative Essay Rubric. Once you have 
completed your first draft, check it against the rubric. If one or more of 
the elements is missing or not as strong as it could be, revise your essay 
to add or strengthen that component.

	 standards
Writing
•	Write	informative/explanatory	texts	
to	examine	a	topic	and	convey	ideas,	
concepts,	and	information	through	
the	selection,	organization,	and	
analysis	of	relevant	content.
•	Produce	clear	and	coherent	
writing	in	which	the	development,	
organization,	and	style	are	
appropriate	to	task,	purpose,	and	
audience.	
•	Draw	evidence	from	literary	or	
informational	texts	to	support	
analysis,	reflection,	and	research.	
•	Write	routinely	over	extended	time	
frames	and	shorter	time	frames	for	
a	range	of	discipline-specific	tasks,	
purposes,	and	audiences.

536 UNIT 5 • FACING ADVERSITY
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essential question: How do we overcome obstacles?

Focus and Organization Evidence and Elaboration Conventions 

4

The introduction is engaging and 
includes a clear thesis.  

The thesis is supported by specific 
details, examples, and quotations from 
the selections.

Ideas are logically organized so that 
the explanation is easy to follow. 

Transitions clearly show the 
relationships among ideas.

The conclusion supports the 
information in the essay and offers 
fresh insight into the topic.

Details, examples, and 
quotations from the selections 
are specific and relevant.

The style and tone is formal 
and objective. 

Words are carefully chosen 
and suited to purpose and 
audience. 

The essay consistently 
adheres to standard English 
conventions of usage and 
mechanics.

3

The introduction includes a clear 
thesis.  

The thesis is supported by details, 
examples, and quotations from the 
selections. 

Ideas are organized so that the 
information is easy to follow. 

Transitions show the relationships 
among ideas.

The conclusion supports the 
information in the essay. 

Details, examples, and 
quotations from the selections 
are relevant. 

The style and tone is mostly 
formal and objective. 

Words are generally suited to 
purpose and audience. 

The essay mostly adheres to 
standard English conventions 
of usage and mechanics.

2

The introduction states the thesis. 

The thesis is supported by some 
details, examples, and quotations from 
the selections.

Ideas are vaguely organized, with a few 
transitions to orient readers. 

The conclusion relates to the 
information in the essay. 

Some details and examples 
from the selection are 
relevant. 

The style and tone is 
occasionally formal and 
objective. 

Words are somewhat suited to 
purpose and audience.

The essay contains some 
mistakes in standard English 
conventions of usage and 
mechanics.

1

The thesis is not clearly stated. 

The thesis is not supported by details, 
examples, and quotations from the 
selections.

Ideas are disorganized and the 
explanation is difficult to follow.

The conclusion does not include 
relevant information.

There is little or no relevant 
support.

The style and tone is informal. 

Words are not appropriate to 
purpose or audience. 

The essay contains many 
mistakes in standard English 
conventions of usage and 
mechanics.

Informative Essay Rubric 

Performance-Based Assessment 537
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performance-based assessment

Content Organization Presentation Techniques 

3

The introduction states the thesis 
in a compelling way. 

The presentation includes specific 
examples, quotations, and 
multimedia elements. 

The conclusion offers fresh insight 
into the topic.

The speaker uses time effectively.

Ideas progress logically, with clear 
transition among ideas.

The timing of the images matches 
the timing of the explanation.

The speaker maintains 
effective eye contact and 
speaks clearly and with 
adequate volume.

2

The introduction states a thesis.

The presentation includes 
examples, quotations, and 
multimedia elements.

The conclusion offers some insight 
into the topic.

The speaker uses time effectively, 
spending the right amount of time 
on most parts.

Ideas progress logically with some 
transitions among ideas. Listeners 
can mostly follow the speaker’s 
explanation.

The speaker sometimes 
maintains effective eye 
contact and speaks somewhat 
clearly and with adequate 
volume.

1

The introduction does not clearly 
state a thesis.

The presentation does not 
include examples, quotations, or 
multimedia elements.

The conclusion does not restate 
important information.

The speaker does not use time 
effectively.

Ideas do not progress logically. 

The speaker does not 
maintain effective eye contact 
or speak clearly with adequate 
volume.

Part 2

Speaking and Listening: Oral Presentation

Assignment
After completing your informative essay, use it as the foundation for a 
brief multimedia presentation. Record your presentation and post 
it on a class or school Web site so you can watch the presentations 
outside of class and respond and interact digitally.

Use these tips to make your presentation engaging:

•	Review your essay, and mark the most important ideas and 
supporting details from your introduction, body paragraphs, and 
conclusion.

•	Use appropriate eye contact, and speak with clear pronunciation and 
adequate volume.

•	 Include well-sequenced multimedia that emphasizes key points.

Review the Oral Presentation Rubric Before you deliver your 
presentation, check your plans against this rubric.

 StandardS
Writing
Use technology, including the 
Internet, to produce and publish 
writing and link to and cite sources 
as well as to interact and collaborate 
with others, including linking to and 
citing sources.

Speaking and Listening
•	Present claims and findings, 
emphasizing salient points in a 
focused, coherent manner with 
pertinent descriptions, facts, details, 
and examples; use appropriate eye 
contact, adequate volume, and clear 
pronunciation.
•	Include multimedia components 
and visual displays in presentations 
to clarify claims and findings and 
emphasize salient points.
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unit   5    reflection

Reflect on the Unit
Now that you’ve completed the unit, take a few moments to reflect on 
your learning.  

Reflect on the Unit Goals 
Look back at the goals at the beginning of the unit. Use a different 
colored pen to rate yourself again. Think about readings and activities 
that contributed the most to the growth of your understanding. Record 
your thoughts.

SCAN FOR 
MULTIMEDIA

Reflect on the Learning Strategies 
 Discuss It Write a reflection on whether you were able to improve 

your learning based on your Action Plans. Think about what worked, 
what didn’t, and what you might do to keep working on these strategies. 
Record your ideas before a class discussion.

Reflect on the Text 
Choose a selection that you found challenging and explain what made 
it difficult.

Describe something that surprised you about a text in the unit.

Which activity taught you the most about facing adversity and 
overcoming obstacles? What did you learn?

Unit Reflection 539





 

Week 7 and Week 8 

MATH



Review Topic: Expressions and Equations (7.EE.1 and 7.EE.4) 

Writing Algebraic Expression from a Situation 

For each problem, define a variable and write an algebraic expression.  

 

 

 

 

 

 

 

 

 

Writing AND Evaluating Algebraic Expressions 

For the given problems, write an expression to represent the situation. Then, evaluate the expression for the 

given values.   

                   

 

 

Keep in Mind: As you read each scenario, is there a value that does not change? (up-front cost, flat rate charge, starting 

fee) – these values will be represented as a constant. Is there a value that could change (cost per person, cost per hour) 

– these values will be represented as a coefficient with a variable next to them in our expression. Example: A medium 

pizza is $10.00, and each topping costs $0.50 per topping. This can be written as 10 + 0.50x or 0.50x + 10 

4. 

Hint: Once you have the expression 

written, substitute each value into the 

expression (review from wk. 6 packet) 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Using a Double Number Line to Solve Equations 

  

 

 

 

 

 

 

 

 

 

 

Reminder: We 

can determine if a 

value is the 

solution to an 

equation by 

substituting the 

value back into 

the equation and 

seeing if the 

equation 

becomes true. 

Example: 

6x – 2 = 16   x=3 

6(3) – 2 = 16 

18 – 2 = 16 

16 = 16  

So, 3 is the 

solution for x. 

Solve each equation using a double number line. 

 

Determining Solutions to Equations 



Solving Equations Mathematically  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

When solving equations… 

The goal is to get our variable, x isolated on one 

side of the equation. So, we need to move 

everything else away from x. 

In the worked example, Isaac began by 

addressing the +6. The inverse of +6 is -6, so 

Isaac subtracted 6 from both sides of the equals 

sign.  

Next, Isaac needed to move the coefficient 2, in 

order have x by itself. “2x” means “2 times x.” 

Since the inverse of multiplication is division, 

Isaac divided both sides by 2. 

This left x being isolated on the left side of our 

equation.  



 

Solving Inequalities… 

To “solve” an inequality means to determine the values of the variable that make the inequality true. The 

objective when solving an inequality is similar to the objective when solving an equation. You want to isolate 

the variable on one side of the inequality symbol using inverse operations. Remember, when you multiply or 

divide by a negative value, the inequality must reverse, as you see in Jenna’s example.  

 

 

 

 

 

 

 

 

 

 

Review Topic: Equations, Tables and Graphs (7.EE.1 and 7.EE.4) 

Writing an Equation from a Table  

 



Write the equation for each table shown below.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 

 

Tables, Graphs and Equations 



  

 

 

 

 

 

 

 

 

 

 

 

 

 



Supports for Diverse Learners 
7th Grade Math 

Week 7 

 

Standard: 7.EE.1 and 7.EE.4 

Topic: 

 Expressions and Equations 

 Inequalities 

 Equations, Tables and Graphs 

Supports: 

 Notes 

 Graphic Organizers 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 Reduce the number of problems to complete if they are the same 

type 

 

Writing Algebraic Expressions Notes (page 1): 

 Use the following graphic organizer to write the expressions. 

variable cost 
(per, each) 

one time 
cost or 
charge 

  

      x     +  

 

Writing and Evaluating Algebraic Expressions Notes (page 1): 

 Following the same graphic organizer as above, write an expression 

for each question. 

 Put ( ) around the x in the expressions you wrote. 

o Ex. 2.50(x) + 4.50 

 Substitute the given values (5, 16, 12.5) into the expression in place 

of the x. 

o Ex. 2.50(5) + 4.50 

 Solve. Remember to complete the multiplication before the 

addition or subtraction. 

o Ex. 2.50(5) + 4.50  This shows multiplication. 

           12.5 + 4.50 

    17 

Determining Solutions to Equations Notes (page 2): 

 Follow the same procedure of substitution shown above to solve. 

 Remember to complete the multiplication or division before the 

addition or subtraction. 

 

 

Using a Double Number Line to Solve Equations Modified Directions (page 

2): 

 Don’t use the number line. Solve the equations following the 

procedures below. 

 Watch this video for procedures for solving two step equations. 

 Step 1: Draw a line down the = sign to separate the two sides of the 

equation. 

 2w + 19 = 47 

 

 Step 2: Find the variable/letter. You will ALWAYS start on the side 

with the letter. 

 2w + 19 = 47 

https://www.youtube.com/watch?v=LDIiYKYvvdA


Supports for Diverse Learners 
7th Grade Math 

Week 7 

 

 

 Step 3: Ask yourself, “What kind of math is happening here?” 

o Is it addition, subtraction, multiplication or division? 

 2w + 19 = 47 This is showing addition. 

 

 Step 4: Ask yourself, “What is the inverse/opposite operation?” 

o addition and subtraction are opposites 

o multiplication and division are opposites 

 2w + 19 = 47 The opposite adding is subtracting. 

 Step 5: Do the opposite operation. 

 2w + 19 = 47 

   - 19 You can see, this will make the answer 

0, leaving the term 2w by itself. 

 Step 6: What you do to one side of the = sign, you will do to the 

other side. 

 2w + 19 = 47 

       - 19    -19 47 – 19 is 28 

 Step 7: Rewrite the equation. 

 2w = 28 

 Step 7: Follow Steps 2-6 again. 

 2w = 28  This is showing multiplication. The 

2        2  opposite of multiplication is division. 

What you do to one side, you do to the 

other. 

 Step 8: Write the solution. 

 w = 14  28/2 is 14 

 

Solving Equations Mathematically Notes (page 3): 

 Solve the equations using the same steps as shown above. 

 

Inequalities Notes (page 3-4): 

 Watch this video on inequalities. 

 Numbers 2 and 3 are written backwards, so flip them around: 

o 2.  x < -5 

o 3.  x >½ 

 

Solving Inequalities Notes (page 4): 

 Solve the equations using the same steps above for solving 2-step 

equations. *Place the line through the inequality symbol < > < > 

 The key difference between solving equations and inequalities is 

that if you move a negative number across the line (by multiplying 

or dividing), you will need to flip the inequality. 

Ex. -6x > 36 Divide by -6 on both sides. 

       -6       -6 

          x < -6 The inequality flips to point the other way. 

 

Writing an Equation from a Table Notes (page 4-5): 

 Step 1: Subtract the first two numbers in the first column. 

o 11 - 10 = 1 

 Step 2: Subtract the first two numbers in the second column. 

o 227.89 – 214.90 = 12.99 

 Step 3: Write your answers into an equation using this graphic 

organizer: 

y = 
𝑎𝑛𝑠𝑤𝑒𝑟 𝑓𝑟𝑜𝑚 𝑠𝑡𝑒𝑝 2

𝑎𝑛𝑠𝑤𝑒𝑟 𝑓𝑟𝑜𝑚 𝑠𝑡𝑒𝑝 1
 x 

o y = 
12.99

1
 x 

 

 

 

 

 

https://www.youtube.com/watch?v=8g6uJmFoFOw


Supports for Diverse Learners 
7th Grade Math 

Week 7 

 

Tables, Graphs and Equations Modified Directions (page 5-6): 

 Solve the following equations by substituting the given values (page 

1) and solving the 2-step equation (page 2).  

 You can then fill in the tables and graph the points (optional). 

o y = .50x + 1  for x = 15 

o y = .50x + 1  for x = 50 

o y = .50x + 1  for y = 7.50 

o y = .50x + 1  for y = 10 

o y = .50x + 7.50   for x = 12 

o y = .50x + 7.50   for x = 15 

o y = .50x + 7.50   for x = 24 

o y = .50x + 7.50   for y = 8 

o y = .50x + 7.50   for y = 9.50 

o y = .50x + 7.50   for y = 20 

o y = 3x + 5   for x = 4 

o y = 3x + 5   for x = 6 

o y = 3x + 5   for x = 66 

o y = 3x + 5   for y = 5 

o y = 3x + 5   for y = 11 

o y = 3x + 5   for y = 17 



Review Topic: Simple Probability (7.SP.5 - 7) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Use the probability formula to determine the probability of each event occurring on the 

spinner.   

 

  

 

 

 

 

 

 

 

 

  

 

 

Example: 

# 𝑜𝑓 𝑡𝑖𝑚𝑒𝑠 𝑒𝑣𝑒𝑛𝑡 𝑐𝑎𝑛 𝑜𝑐𝑐𝑢𝑟

# 𝑜𝑓 𝑝𝑜𝑠𝑠𝑖𝑙𝑒 𝑜𝑢𝑡𝑐𝑜𝑚𝑒𝑠
 

 

P(landing on Blue) 

𝑇𝑤𝑜 𝐵𝑙𝑢𝑒 𝑆𝑝𝑎𝑐𝑒𝑠

𝐹𝑖𝑣𝑒 𝑝𝑜𝑠𝑠𝑖𝑏𝑙𝑒 𝑆𝑐𝑝𝑎𝑐𝑒𝑠
            

𝟐

𝟓
       

 

3. 



 

 

 

 

 

 

 

 

 

  

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

𝟏

𝟐
                0.50             50% 



 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

# 𝑜𝑓 𝑡𝑖𝑚𝑒𝑠 𝑒𝑣𝑒𝑛𝑡 𝑐𝑎𝑛 𝑜𝑐𝑐𝑢𝑟

# 𝑜𝑓 𝑝𝑜𝑠𝑠𝑖𝑙𝑒 𝑜𝑢𝑡𝑐𝑜𝑚𝑒𝑠
 

 

List all possible outcomes. 
1           2            3         4 
𝟏

𝟏𝟎
         

𝟏

𝟏𝟎
           

𝟏

𝟏𝟎
        

𝟏

𝟏𝟎
  

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 



Supports for Diverse Learners 
7th Grade Math 

Week 8 

 

Standard: 7.SP.5-7 

Topic: 

 Simple Probability 

Supports: 

 Notes 

General Accommodations: 

 Read aloud all text 

 Use a calculator 

 Reduce the number of problems to complete if they are the same 

type 

 

Probability Formula Notes (page 1-2): 

 Because there are five spaces on the spinner, the denominator 

(bottom) of each fraction will be 5 (page 1). 

 Because there are 46 cards in the image, the denominator (bottom) 

of each fraction will be 46 (page 2). 

 

Estimating Probability Notes (page 2): 

Fraction Decimal Percent Probability 
0

1
 

0 0% will never happen 

1

2
 

0.50 50% will happen half the time 

1

1
 

1 100% will happen for sure 

 

 

Probability Models Notes (page 3): 

 Outcomes are what could happen in a situation: 

o 1. All numbers 1-10 

o 2. Purple, green, orange, blue 

o 3. Numbers 1-8 

o 4. 5 names of people on a team 

o 5. Blue, red, yellow 

o 6. Male, female 

o 7. All days of the week 

 Probability is how many times that outcome could occur (in the top 

of a fraction) over the total number of outcomes listed (in the 

bottom of a fraction). 

 

Experimental Probability Notes (page 4): 

 Step 1: Count the tally marks and write the total in the “Total” box. 

 
 Step 2: Add up all of the numbers in the “Total” boxes and write the 

sum in the bottom box. 

 Step 3: Write the probability as a fraction. The text is simplified 
below. Find the probability of each event. 

o 1: P(coin lands on tails) 
o 2: P(rolling an even number) 
o 3: P(getting a brown sock) 
o 4: P(choosing D) 
o 5: P(choosing a nickel) 
o 6: P(spinning a number greater than 1) 

 Since 2, 3, and 4 are greater than 1, count all the 2s, 
3s, and 4s. 





 

Week 7 and Week 8 

MATH PLUS



Review Topic: Linear Equations (8.EE.4, 8.EE.5, 8.EE.6) 

 

 

 

 

 

 

 

 

Find the constant of proportion for each table, ordered pair, and graph below. Then write the equation in the form 

y=kx. 

 

  (4,2) and (12,6) 

 

 

 

 

                                                                                  

                           

 

 

 

 

 

 

 

  

 

Example: Writing an equation to represent a constant             

of proportion.  

(y2-y1) = k When (x1,y1) and (x2,y2)  

(x2-x1)  are points on a graph or table. 

 
Table 

x y 

0 0 

4 12 

10 30 

 

 

 
 

 

(x1,y1) = (4, 12) and (x2,y2) = (10,30) 

(y2-y1) = (30-12) = 18 = 3 

(x2-x2)     (10-4)       6 

k = 3   

y=3x 

Graph (x1,y1) = (4, 2) and (x2,y2) = (8, 4) 

(y2-y1) = (4-2) = 2 = ½  

(x2-x2)     (8-4)    4 

k = ½    

𝑦 =
1

2
𝑥 

 

A.                                                           B.                                                                            C. 

D.                                                                      E.                                                                         F. 

G.                                                                     H.                                                                        I.  



Let’s Put it All Together!  

 

 

 

One of Daisa’s high school classmates, Tymar, attends college with 

Daisa. He also drives home during the summer break but takes a 

different route. 

1. Analyze the graph of his trip. 

a. Does the graph represent a proportional 

relationship? Explain your reasoning. 

 

b. Write an equation in the form of y=kx  to represent 

Tymar’s drive home.  

 

 

c. Who drives faster – Daisa or Tymar? Explain your 

reasoning. 
 

 

A third friend, Alisha, offers to drive Daisa and Tymar home for spring break so that they can share the cost of 

gas money. When asked how fast she drives, Alisha reported that the distance traveled, y, for the time, x, can 

be expressed as y=57x. 

2. Does Alisha’s equation represent a proportional relationship? Explain your reasoning. 

 

3. Compare the representations of the three friends. 

 

a. Who drives the fastest? Explain your reasoning. 

 

b. Rank the friends in order from the slowest driver to the fastest driver. 

 

 

Write an equation to represent Daisha’s drive home in the form of y=kx 



Review Topic: Working with Linear Equations & Functions (8.EE.4-6, 8.F.3-4) 

 

 

 

 

 

 

 

Graphs  

Determine if each graph represents a proportional or non-proportional relationship. Then, write the equation 

for the graphed line in the form y=mx (proportional) or y=mx+b (non-proportional) 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Linear Relationships: In any linear relationship, slope describes the direction and steepness of a line and 

is usually represented by the variable m. Slope is another name for rate of change. It represents the 

ratio of the change in vertical distance to the change in horizontal distance between any two points on 

the line. The slope of a line is constant between any two points on the line. 

In last week’s packet, we wrote equations for proportional relationships in the form y=kx or y=mx. 

Now, we will practice writing equations for non-proportional relationships in the form y = mx + b. This 

equation, called Slope-Intercept Form, represents every point (x, y) on the graph of a line with slope m 

that passes through the point (0, b). 

 

The graph represents a non-proportional 

relationship because it does not pass 

through the origin (0,0). So, we will write 

our equation in the form y=mx+b. 

 

Step 1: Choose 2 points on the graph (0,4) 

and (9,24). Draw a right triangle to 

connect the points. Count how far up (20) 

and how far right (9) the triangle goes. 

Those two values make our slope,
𝑦

𝑥
 or 

𝟐𝟎

𝟗
 

Step 2: Find the y-intercept (0,b) on the 

graph. The y-intercept is 4, because the 

line crosses the y-axis at (0,4). 

 

Step 3: Use the slope (
𝟐𝟎

𝟗
) and the y-

intercept (4) to write the equation in the 

form y=mx+b. 

𝒚 =
𝟐𝟎

𝟗
𝒙 + 𝟒 

 

 
2

0
 u

p
 

9 right 

Y-intercept 

Remember: 
If the graph 

moves down 

from left to 

right, we will 

draw our 

triangle 

DOWN, then 

right, which 

makes our 

slope 

negative. 



Graphing Equations in Slope-Intercept Form 

Graph each equation on the coordinate plane. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Writing Equations from Non-Proportional Tables 
Worked Example: 

 

 

 

 

 

 

    y = - 
𝟏

𝟐
x + 3 

Step 1:   Plot your first point on 

the y-intercept (0, 3)       

Step 2:  Starting from the y-

intercept, count how the slope 

tells you to (- 
1

2
 = down 1, right 2), 

and plot a second point.    

Step 3:  Starting from the new 

point, perform the pattern again 

(down 1, right 2) 

Step 4: Draw a line through the 

three points, extending all the 

way across the graph.  

Step 1: Chose two points from the table and substitute them into the slope formula. 
 
 
 
Step 2:  Substitute the slope and one point into the equation y=mx+b, and solve for b. 

Step 3: Sub the slope (−
1

2
) and the y-intercept (-1) 

into y=mx+b. 

                   y = −
𝟏

𝟐
x+ (-1) or y=−

𝟏

𝟐
x+ -1 



For each table, write it’s equation in Slope-Intercept Form 

 

  

 

 

 

 

 

Review Topic: Linear Functions (8.F.1-4) 

 

 

 

 

 

 

  

 

  
Determine if each example represents a function. If the example is NOT a function, explain why not.  
  
 

 

 

 

 

 

 

 

 

 

A.                                                     B.                                                      C.                                                       D. 

A functional relationship is 

one that maps each input to 

exactly one output. Another 

way to say this is that in the 

relationship, the x-values 

cannot repeat.  

X-Value = “Domain,” “Input” 

Y-Value = “Range,” “Output” 

Function    Not a Function 

12 maps to 

two values 

(2000 AND 

3000) 

 

X-value of 1 

repeats 

 

The graph goes 

through (4, 1.5) 

AND (4, 4). So, 

the x-value of 4 

is repeating. 

 

a.                                        b.                                                          c.                                                   d.  

e.                                               f.                                                           g.                                                        h.  



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

For each question, determine which function has the greater rate of change (slope).  

 

 

 

 

 

 

 

 

Functions from Words 

We can also write an equation from a function given in words.  As you read each scenario, be thinking, is there a value 

that does not change (up-front cost, flat rate charge, starting fee) – these values will be represented as a constant. Is 

there a value that could change (cost per person, cost per hour) – these values will be represented as a coefficient with a 

variable next to them in our expression. Example: A medium pizza is $10.00, and each topping costs $0.50 per topping. 

This can be written as y= 0.50x + 10 

Write an equation to represent each function word description.  

            

 

 

$18 

y= 18x + 25 



Review Topic: Bivariate Data (8.Sp.1, 2 & 3) 

 

 

 

 

 

 

  

 

 

Tell whether each graph displays a Positive Association, Negative Association, or No Association. Explain each 

answer.  

 

 

  

 

 

For each scatterplot, circle and label any clusters and outliers. Then, tell what type of association the 

scatterplot represents.  

 

 

 

  

 

 

 

  

 

Bivariate Data is data that shows two pieces of information (variables) for the same population. One way we can 

represent bivariate data is on with a scatter plot. Here is some information about reading a scatter plot! 

Positive Association 

Negative Association 

No Association 

a.                                                                           b.                                                                             c.  

a.                                                                       b.                                                                        c. 



Gathering Information from a Scatter Plot 

Use the data shown in each scatter plot to answer the questions.  

 

 

 

 

 

 

 

 

 

 

 

  

 

  

 

 

 

 

 

 

 

  

 

 

 

 

 

  

1) What are the two variables being shown in the scatterplot? 

 

2) What association does the scatter plot show? 

 

3) List any points that could be considered outliers. 

 

4) What does the point (8,9) mean in the situation? 

 

5) Sarah is a 5th grade student. According to the data pot, approximately 
how much time would she spend on homework? 

Grade a student is in (x-value) and Time spent on homework (y-value) 

The scatterplot appears to show a positive association, because the 

data seems to be trending upwards across the graph. 

(11, 2) – Does not fit with the rest of the data points. 

(8, 9) means that one of the 8th grade students spent 9 hours on 

homework. 

We can estimate that a 5th grade student would spend around 4-5 hours 

on homework.  

1) What are the two variables being shown in the scatterplot? 

 

2) What association does the scatter plot show? 

 

3) List any points that could be considered outliers. 

 

4) What does the point (35, 20) mean in the situation? 

 

5) Darius read 10 pages. According to the data pot, approximately how 
much time would it take him to read those pages? 

1) What are the two variables being shown in the scatterplot? 

 

2) What association does the scatter plot show? 

 

3) List any points that could be considered outliers. 

 

4) What does the point (7, 8,000) mean in the situation? 

 

5) Dr. Marcus has 10 years of college education. According to the data pot, 
approximately how much is his monthly income? 



Line of Best Fit 

  

 

Draw a line of best fit for each scatter plot. Then, write the equation for the line of best fit in slope-intercept 
form. 

 

 

 

 

  

 

 

 

 

  

 

 

 

 

 

 

 

  

On scatter plots, we can draw a line of best. A line of best fit is a line that best represents the trend of the data. It should be 

as close to as many points as possible, but does not have to go through all points. We can also write an equation for the line 

of best fit in Slope-Intercept Form (y=mx + b) 

Step 1: Draw a line of best fit. Remember, 

the line should represent the data, but does 

NOT have to pass through all points. It is 

helpful, though, to have our line pass 

through 2 points if possible! The example 

passes through (0, 3) and (6, 13). 

Step 2: Use the two points (0,3) (6,13), to 

determine the slope of the line. (
𝑦2−𝑦1

𝑥2−𝑥1
)  

13−3

6−0
 = 

10

6
 = 

𝟓

𝟑
 

Step 3: Determine the y-intercept. Where 

does our line cross the y-axis? The line hits 

the y-axis at (0, 3),so the Y.I. = 3 

Step 4: Write equation:  y = 
𝟓

𝟑
x + 3 

Another way to organize data is by using a two-way table. A two-way table displays categorical data that shows the 

number of data points that fall into each group for two variables. One variable is divided into rows, and the other is 

divided into columns. The two-way table on the left, shows data collected that tells Sports Participated (across the 

top) and Hand Favored (left column). The table on the right shows the Relative Frequency of each piece of data.  

We can read data from this table. For example, 3 

left handed students play an individual sport. Or, 4 

right handed students do not play a sport. 

We can find the relative frequency for each box by dividing the 

number in a given box, by the total amount in the right column. 

For example, to find the relative frequency of someone right 

handed playing a team sport. Divide the value (23) by the total 

for right hand (33), which = 0.70 

Two-Way Tables 



Below is information about the type of meat and bread that people chose for lunch at Ray’s Lunch Counter.   

 

Use the information to fill in the two way table on the left.  Then, use division to fill in the Frequency Table on 

the right.  

  

 

 

 

 

Learn at Home! 

Use the tables below to create your own two-way table and relative frequency table! Decide what you want 

your categories to be. Collect data, and fill in the tables!  

 

 

 

 

Using Equations with Data 

 

4                                                      13 𝟒

𝟏𝟑
 = 0.31 

Hint: Substitute the given value for the given 

variable into the equation. Then, solve the 

equation!  



 

 

Stretch Your Thinking!  

 

 

 

 

 

 

 

  

 

 

 

 

 

What type of association is shown in the data? 

 

What does the point (3, 23) represent in this situation? 

 

If the data continued, approximately what would be the 

Membership Goal in year 7? 

b. 

 

 

Use the equation you wrote to determine the Membership Goal in year 7. How did 

this number compare to your estimation in question d? 

c. 

d. 

e. 

f. 
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